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ABSTRACT

In contemporary English language study the conadpthe autonomy of learners has ushered in multiple
techniques that are implemented by the languadrigters in various socio-economic contexts. Ttapgr examines the
different ways in which autonomy can be implementgthin the paradigm of classroom teaching. It afsscusses the
nuances of language learning and language acguisibes autonomy suggest a complete independentiee tadult
learners of English? This paper is a forum to disdihese ideas and their relevance in the preseitt-sultural context.
Traditionally, teachers are made solely responddi¢he development of the level of the studeHtswever, with modern
educational reforms the learners share their gasponsibility in the learning process. Givinganomy to the students
does not negate the crucial role of the teacheinoatporating the learners’ feedbacks, requiresyand opinions fosters
a sense of responsibility in them. It is commonlgkreowledged that freedom entails responsibility hwi.
Autonomy maintains the teacher as the resourcepdos ready reference and allows a productiveritggendence which
ushers in new opportunities for learning. This give platform to the teachers as well to understardneeds of the
learners instead of forcing them to attend theselasreluctantly. The learners can better understiagid lapses and
lacunae in a spontaneous situation rather thaorgeé circumstances. Apart from the subject knogdedf the teachers

they can develop situational expertise to decidmupe degree of autonomy in their respective asuasid classrooms.
KEYWORDS: Autonomy, Language Acquisition and Learning, Retften, Teacher’s Role

INTRODUCTION
Aim

To analyze whether the conception of ‘learner aoayi that is promoted in recent studies relatedatguage
pedagogy is suitable for the adult learners of Bhgin the socio-cultural context of Oman. This @aplso intends to

make a parallel analysis of the perspectives afies on learner autonomy.
Rationale/ Importance of the Study

The worldwide social relations have geared up elést few decades and this attitude accountdhdonecessity
of harnessing the diverse communities with a comtanguage- undoubtedly English is the most popcitaice. Besides
Upgraded technology, global communication necdssita "shared Linguistic code."The prevalence efEhT and ESL
courses indicate this process of intensified glabtdraction. Language learning can be taken ascilsprocess which
overcomes the constraints of geo-cultural divisiofise academic institutions and multinational conipa manifest a
plethora of bilingual or multilingual faculties. I®@man also local people are interacting in poténtienulticultural
environments for the economic prosperity of thentou While it has been taken for granted the neite®f learning
English as a common ‘Lingua Franca,’ the technicpfesnparting the knowledge of the same has bepal@amical issue

amonyg its practitioners. The language instructorsnally face two types of challenges in their ctlasms:
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* Motivating the students to accomplish the tasks
e Addressing their diverse needs and ways relevatiietéearning process

The remaining section of this paper discusses Hwavconcept of learner autonomy can be applied én th

classrooms to overcome these challenges.

Literature Review: Ellis and Sinclair (1989:2) mentioned three reasbpsv learners can be made more

responsible by giving them control over the leagnimocess—

First, learners can best decide upon their indaidrequirements and necessity to learn certaingthin

This ensures a volunteered urge to improve in biserce of any external pressure.

Second, if the learners are made responsible &r ldarning then the process does not stop iffahewalls of
the classroom. It may be carried on even outsidberform of discussions among the serious learagrs part of social

interaction.

Third, sometimes learners can even improvise pafizen, subjective and individualized learning teglies
which may be applied for improving the learning gess. For example, different students have diffenetys of learning
English words. While some prefer the strategy stehing, some like to exchange dialogues (evehey tare incorrect)
with fluent speakers, some others adopt the teclendd taking notes of new words and practising therheir sentence
construction, there is yet another group who predading English to cultivate the sense of usirappr forms of words.
It is difficult to say which technique helps thaid¢nts the most. It depends on the students’ dgstuvhich one they

prefer over the other. Based on these differeatesgies students can prepare their own self-stgdgda.

The best part of encouraging autonomy is that tbegss of acquiring the language is not thrust uperiearners
by the teachers but rather it develops on the ldslse students’ understanding of their requiretme@homsky has stated
in his, “Language Acquisition Theory,” that the eajty to acquire and use language is a key aspacttdistinguishes
humans from other beings. Ellis makes a distinchetween ‘Naturalistic’ and ‘Instructed’ second daage acquisition
(1994:12). In the first method language is acquitte@ugh general social situations and in the otteee it happens
through study with the help of guidance. Instruetigssons most often impart the knowledge aboutishge of language
which means, “The formal properties of the phonimal) lexical and grammatical systems,” (1994:1®8arner autonomy
encourages application of the learnt theories, twy use the language in practical circumstancesquote Ellis, this
enables the learners to demonstrate their, “alidityse [their] knowledge of linguistic rules fdfextive communication,”
(ibid). It should be remembered here that therdight difference between learning and acquisitihile the former is

the conscious process of studying, the lattereslad the automated sub- conscious process ofhgick a language.

Researchers have mentioned the importance of lgegasquisition as part of “procedural knowledg&990:24)
which is beyond the factual information and depemwl€xtensive opportunities to practice. It is ghhy polemical issue
whether learner autonomy suggests a situation wiher@rocess of learning is carried on in the atsed a teacher, at
home or in self-access centres through e-leartilogvever, researchers have promoted a number of whgse learner
autonomy is applied in the classroom itself. Whk tadical development of student-centred educalti@iorms the idea
of developing, ‘student-power’ came in vogue. Wls change the teacher’s role also became higihathble — the role
of teacher shifted from directing the process afriéng to performing the function, “as a resourcguide for the learners’
own self -directed efforts,” (2013:30).
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METHODOLOGY

We cannot ignore the fact that in practice, langutgachers often work in situations where they haarain
restrains to allow freedom in the learning proc&ssith has rightly observed that, in the process:

Of attempting to understand and advice studentshtrs are likely to be engaged in various invastig
activities, asking questions which are themseh&ful in raising students’ awareness of learning. orider to
engage students in autonomous and effective rieftecbn their own learning, teachers need to cotigteeflect

on their own role in the class room, monitoring &xent to which they constrain or scaffold studetttinking
and behavior...(2001: 43-4).

The Test-Teach-Test was partly modified to focus anly at the teaching process but rather on thenlag
outcome. In the recent language learning process ‘Rnesentation- Practice-Production,” method hagnbgiven
importance. This paper is an attempt to inspedbuarteaching experiences to suggest tasks andtiastithat would urge
the learners to effectively exploit their languagsources.

In his latest book Benson has rightly noted in fir&t chapter (2013:9) that the concept of autondrmgame
prevalent in the field of language teaching throdigéh Council of Europe’s Modern Languages Projestablished in
1971. The role of the teacher is re-establishet thi¢ necessity to teach the adult learners “howatoy out self-directed
learning,” (2013:12). Some researchers arguedinhatder to develop the capacity of taking contrbtheir learning, the
learners should be freed from others’ directionsantrol. However, results have revealed that le@;nwho were forced

to acquire the target language in isolation, were do0ss. Scholars have noted a relationship betveegonomy and
interdependence:

Personal decisions are necessarily made with respesocial and moral norms, traditions and expesia.
Autonomy thus includes the notion of interdepenéernbat is being responsible for one’s own condudhe

social context: being able to cooperate with otlagid solve conflicts in constructive ways, (2015). 1

Internalization of a capacity necessitates collathee participation in social interactions. Frareze8arillaro, a
researcher in the TESOL Centre, at Sheffield Hallamniversity carried out a research among the lagguaachers in
collaboration with Director of Studies. In the gti@snaire survey it was revealed that the majasftyeachers do not view
their students as very autonomous. In the sociti@ll context of Oman the teachers also ardentlieva® that using
English outside the classroom is essential fomttguisition of the language. However, the fact iesithat many students
do not use opportunities to learn English outsidsstime. The teachers have debated over thevitiether learner
autonomy is to be based on the curriculum developmeon the decisions of the teachers in thejpeesve classrooms.
It must be taken into account that teachers thoe are currently teaching in Oman come from différeultural
backgrounds. Though, most of the learners are foonan, yet few come from the erstwhile Arab worldyKey, Egypt,
Africa and parts of Asia. It is quite obvious thiegve different views of the process of learning andsequently their
views on the process of learner autonomy will alaoy. These multiple views may be agglomeratedufihomutual

exchanges and suggestions for classroom implenemtgbpropriate to the socio-cultural context of @m
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RESULTS AND DISCUSSIONS

Learner autonomy has a plethora of approachesemeih which are absolute solutions to the probleim o
motivating indifferent students. These approaches rather relative styles which may be adopted widipg on
circumstantial requirements, for example the lee'neeeds, interests and reasons for acquirindathguage. With this
type of autonomous learning environment the questimt often reiterates in academic minds is: ‘ditesake the
presence of the teacher redundant’? Without thersigion of a seasoned teacher the whole procegdaad to anarchy.
The fact remains that language cannot be learripandently and the teacher provides with the &asélearning tool”

to inspect the whole process while channelizingniedirected.

Teachers can sometimes implement materials whiehl¢lrners have a desire to explore, to incorporate
discussion topics, especially in the speaking @simer even in academic reading courses, which stiithulate their
interests. The involvement of learners’ while dasig of courses will certainly result in a more ezffive learning
environment. Some of the constraints in implementive concept of learner autonomy may be the toait beliefs of the
teachers, lack of responsible learners, rules agdlations and the expectations of the managerhan&anza gives the
most viable definition of this concept. To quotenhi“learner autonomy is an achievement, attainedrrielationally
between the learner and the teacher,” (2008:65)s lbbservable that learner autonomy in the clagsra@an be

implemented in the following ways by the teacher:

e Giving responsibilities to the students insteadoadlers in maintaining the decorum of the classrcamd
considering and their reasonable opinions abogsol@m management.

e The students may be allowed to choose differentiantd present their thoughts and ideas insteadnofimg
them to a specified method.

» The students can participate in their own evalmatimcess by exchanging each other’s worksheeiasighe
traditional method of teachers giving their unidtienal opinions. The level of their progress maydssessed
by themselves to understand their specific fland @eguirements. It need not be essentially poioigdby the
teachers always, which sometimes adversely affélots sensitivity of the adult Arab learners. Thus,
peer-assessment of worksheets can be an effettategy to evaluate their development. When thdestts are
given opportunities to evaluate their class worksiclv is technically termed as, ‘cognitive autonomy,
unconsciously demands their initial engagement$ ¥garning activities which stimulating a deepereleof

thinking.

The learners must be encouraged to discuss realestrning goals and their ideas may be includedewh
designing the courses. Instead of dictating thegasgents, they should be made to complete ceréaikst if required, by
making small groups where they can be more coniftatevith their fellow classmates. This habit oflabbrating with
other students inside the classroom may well beiechron even outside the classes. Cotterall (2ad01112) has

suggested certain ways of course-planning thatatsfithe learners’ participations such as —
e The course should reflect learners’ goals in itglaage tasks and strategies.
* The course tasks should replicate the real-wortdroanicative practices or provide rehearsals fohsagtivities.

» Strategy should be incorporated to enhance anlitédeithe performance of such tasks.
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e At the end the learners must reflect on their penfmce and class proceedings. Reflections will vatdi the
adult learners to understand their problems arabtipt strategies while suggesting the same to tbaahers to

solve their individual cases.
CONCLUSIONS

Learner autonomy grants a feeling of self-esteernrgnthe adult students and is a guard againstréiticsts.
Different philosophies of learning also support ksarners’ role in the education process. The itgmme manifested on
their participation and decisions make learningoaitpve experience. The philosophy of ‘construstinj’ maintains that
Knowledge cannot be taught but only be construbtekarners. Gradually under the vigilance of ekpesichers learners
are better adapting themselves to the studentembntrethods. Experimental techniques can be stuatielddiscussed
between the teachers and the students in the igffempiplication of the same. We can refer to théngpthat one can take
a horse to the pond but cannot make it drink theew&imilarly the students can be dragged intactassrooms with rules
and regulations but their involvement can only lbargnteed if they are made responsible for theegegf learning.
Depending on the courses, the level of the studamsviable circumstances, autonomy can be supporteseveral planes
with positive outcomes. The extent and applicatioh learner autonomy however, depends on the expmzje
understanding and perspectives of the subject ¢eadihe learning and teaching contexts are intemf#gnt and mirror

each other to create a long lasting impact.

Contribution to Theoretic Knowledge and Professionk Practice: his paper is an attempt to consider the
various aspects of student-centred learning anddheept of learner self-management. Keeping i@ Vuith Chomsky’s
theories of ‘Language Acquisition,” it may be redetly argued that performance in a language canawepif the learners
can adapt to the learning process according to tleeids and expectations. Autonomy does not howaean to randomly
allow individualized processes; rather it simultaungly raises the awareness of the students towheitsresponsibilities
to acquire the target language. This paper presemscussion on certain pros and cons on thesectsspf ‘learner

autonomy,’ as an effective strategy of enablingdfuglents to acquire better competence in Engléstglage.
In order to focus on their learning the new uséthe language need to apply these methods in dagito day life:
e Understanding new vocabulary and repeating thersistamtly until the learner confidently remembéresnb.

« Attempts are to be made to construct sentences thighnewly learnt words and to use them in their

conversations with classmates, friends and teachers

* Inculcating the habit of critical thinking and démging the habit of reading new write-ups and essagtead of
memorizing the notes given by the teachers. This eviable them to guess the possible meanings @f th

unknown words adjacently placed in sentences.

» Deciding to use the target language even in casuhlnon-academic conversations while attemptingxpess
their feelings in that language makes the learnmensonfident. Thus, goes a famous saying thatduoiee the

language, we should not only read and write in Bhdbut also dream in English and make it our own.

e Man is the best judge of himself. So the new usdér&nglish can record their speeches which areradte
casually. Later on it can be critically judged bgmselves for further improvements in pronunciatiod choice

of words.
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Different colleges have introduced the English Glwhere students can participate spontaneouslypressing

their ideas, feelings and opinions.
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